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1.0 INTRODUCTION

Many of my school years were spent in rote learning
situations and unstimulating atmospheras in the public
sehools, allowing for little creativity or personal interaction
with the subject matter. Often times, I could not understand Wby
I was supposed to learn the material being coveready; 1t had no

COnT tion to oy life, it was like

information. At times,

@ven my te

by the material.

I my struggle to

2ratand myseld and my enviroment, and

.

in my attempt o tis knowl

" i L I
jﬂ 2 1NtH

ne I devaloped

svstem about the

and stimal s to bhe individoaas)

arnd this is a major if, it can

individual "= wuni

e

come oledin

vironment which o re creativity, instills a

and promotes the use of Enowledge and skills for

the benefit and asdvancement of our A maior motivation

s

behind this goal is for my own children to have an opportunity to

grow and interact with this new type of sducational environment.

Hopefully they will not $ind it necaessary to share my personal

frusty

bions of a

5 bitar

dmulating school

This goal is nobt & small task, but then, I have 2 lifetims

worth of energy to devobte to its accompl i shment . Alsc, it is not



necessary to re-invent the wheel =ach time a new project is
started. There is a ocean of information and research to draw
LI, regardimg‘@ducatianal administration, cuwrriculum and
teaching methods, as well as the results of each, as observed in
student behavior and learning. This report is the result of my
preliminary investigation, dipping into that ucéan of
information, in my attempt to discover a workable course of
action which will lead me closer towards achieving my goal.

b

There are problems in our schools today. This statement

will shook no one. Educational literature delineates many

~vable behavior problems and focusss our

behaviors might lead the individual student. Froblems such

as: A student not paying attention in class and not gaining good

reading aend writing skills. Is this problem dus to the teacher’®s

ineffectiveness? Or, is the child arriving at school with a

e

significant lasarning handicap

aused by poor nutrition? WHe know

the prodouction

chnology in the agricultural industry has

changed the dietary patterns of the society in the 1a

but how has this favorably or adversely effected

nutritional valuss? There is ressarch evidence to indicate that

r;

poor nutrition effects motivation and the ability to concentrs

l'":
"

thus effecting the ability to 1aarnu1 This same problem is later
reflected in the formation of the child®s attitudes and systeEm of
values. Can we not consciously address these problems by looking
at the develapmant of the whole childy his biological well being
and his psychological development from a bro wdem‘perapethive than

just the cognitive structwe, i.e. where he is functionally able



to read or not? Another problam: The student who does not
suffer from undernutrition but has a difficult time keeping pace
with the class, falling further and further behind;-1£ he dull or
stupid? Is conformity the criterion by which a student should be
Judged? O, should the schools® curriculum recognize the
diversity of capacities and needs that exist in different human
beings™?

When we have a problem to solve, we must look at the
foundations of the problem, not just its symptoms. Foundabions

ot most probl issues lie in their funda

phile

ophical orisntations. We need to look

which addre inherent in

like; "Why have individualized instruction?" or by address
education wit 3 holistic approasch?, Ire other &

philosaphy that a ooherent nature of man is

ary i+

wWe are ho

construct oclear goals and

L G S T S

aducational

cather than haphas

ardly muddle through

sttenpls to

L % B

lizing

e

1

e

i

it actual solutions involve more profound work,
A philosophy of education must go beyond studving the

history of SEhDQlE oy sraming ideas foromed from contrast or

reaction.  To understand how education takes placs,

know more than the criterion for Judging what goes on in schools.
Where as this is important, we also need to bnow the natura of

the creature which is gaining this educs

S & John Dewey stalbed

this point well, in 1934

«wuthe only way of deciding what education should b at
least, the only way which does not lead us into the clouds,

!?J

5



is discovery of what actually takes place whan education
really occcurs. And before we can formulate a philosophy of
education we must know how human nature is constituted in
the concrete; we must know about the working of actual
social forcesy; we must know about the oparations thirough
which basic raw materials are modified into something of
greater valus. The need for a philos sophy of education is
thus fundamentally the nesd for finding out what education
really is.”

The literal meaning of philos ophy is the love of wisdom, and
this certainly is a part of the reason for 2xamining a

philosophical system of education. Alfred North Whitehsad’ s love

of wisdom, no d

L)

ubt, was a driving force in his research towards

gaining an understanding of the natuwre, origin and purpose of

human life and the universe. He attempted to create a consistent
ordering of which will ssrve as tor bhe

philosophical system used in this paper. His ideas are furither

discussad in section one. His educational theory identifi
4 and derives some of it's generalizations from

his broader philasaophical conclusions; bringing some coharent

thinking and unity to the way of locgking ot the educaticn

natwra of man., Mis views of feor ariginality, sensitivity and

LT a sense of significance for the individual., His major

concern was to fres education from "inert ideas" by translating
these concerns into possible courses for action.

From Whitehead’s philosophical viewpoint, a theory of human
development and a model of an educational asysbtem has been
developed. An interdisciplinary team of soientists, headed by
Daniel C. Jordan, at.the University of Massachusetts, Amherst,
(1970-1978) continued the application of Whitehead's philosophy

to educational theory and developed an education modaly The Anisa



Model ™. If the Anisa Model is to be a paradigm, it must rest on

the best thinking of human bsings. Whitehead®s thinking was a

summary of much of mankinds intellectual history. Ssction two of
this papsr contains a brisf outline of the major aspects of this
comprehensive plan for educational renewal.

A practitioner will not have a basis of understanding unless
he is connected to a theory and that theory is connected to a

=t

philosophy.  Withoot a

thaory or philosophy, he will ornly be a

technician. A new school structurse should mot smerga just

hecaus a technician tad of a2 new curriculoum. O the

contrary, a new school n a new vision of the fubturs of the

aducation of children, a new a sound

philosophi understanding of an daevel opment.

A oweal o oat

el theory will serve as o framswork for tha

overall planning, identifvin

arnd objechives

helpful tool in

nal decisions; the more

comprehensive the theory, the greater its efs

practi adopted Anisa Model in the

opaeration of a schooly The Lion Progeram, on bhe

AL e ar vy Alberta, Canacda.,

school adopted the Anisa Modal arose from desire to deal with the

Reserve’s frustration over the education of th

..i
da

i

children; the
need for educational reform was great. This examplae of the Anisa
Model in action will be explained in section three of this paper

The concluding section of this papsr will svaluste and

compare b

obhserved on the Alaswandses Incdian

Reserve with th

of the ideals set forth by Whitehead and within

the structure of the Anisa Model. Mow practical is this model?



Which of the concepts work? What areas need further developing?

i ﬁourawy any study of viewpoint contain limits: in the

i

case of this paper, Whitehead’ s views, the complexity of the
Anisa Model and the cultural concepts used in Alberta are much
richer than could possibly be expressed in this brief shudy.
There are many other philosophers, theorists or practitionsrs in
the area of education. However, I chose these three examples
haecause they sddress the problems in education from the

foundations of the problems, not just the symptoms; using both a

rationalist and empiricist perspective. With this philosophical
basis and an operative model as a guide, my own work can be

continueds

vional

center.



2.0 THE FHILOSOFHY

Education should provide the means and the

cimulus Lo oa
good life in a civilired society: Alfred North Whitehead WA
devoted to this ideal. His writings on education offer wholistic

patterns which can be used for revising educational theary and

practice. His thoughts were an sxbremes departura from the

current modsas wel 1oz fo ) anod were

of thought (in 1923,

connect

bo his ovaerall speculative and logic philosophy.

The philosophy of Whitehead did not throw mos ol dae

o connect and harmenize all

ies, but sthemp

ianmoes. He randed upon the ancient principle

to everyithing =

To understes

any one thi

Rt

it*s relationship to all thinos

Fim and within

the world

(hhrough his use of meaoory

and wse of symbol

syatens) Lo svery

duding wlhimats

i

unkrnowabhles,

In his guaest to understand man, Whitehead realized the need for

brosd base of reality. He organized crestion irkto §£ive
antological levels:
1Y mineral (mon-living)

A1 owegstable
EY oanimal

9) deity (pure potentiality).

Any compreahensive theory needs to be well ordered and

A



contain excellence in thinking. In working for a balance in
ideas, his theory of excellence unified theories of the

a ; e 1 : ; : :
rationalist and the empiricist. Whitehead listed fouwr criterion

of excellence in thinking. Thinking must be: a2 Loglically

consistent.  Statements aboubt the syvstem can nobt bhe salf-

contradicting. b)) Coherenk. For a system to be coherent, it

neads a first principle or set of principles upon which the whole

systen should rest, (everything shouwld "hang together" smoothly)

n

o) Applica

!D‘

le. It nesds to be applied to lifs, have relasvance in

The

heme should be so big and so g

item of experience would be left uninterpreted,

{a aphysic of » Lee. indeterminism, as oppos=d to
o
ghirict "determiniss" 7). The concluding ssction of this papse

four ori ion of The Anisa Model

at the Kipohta

2.1 Whitehead”s 8=t of First Principles

With his criterion of excellsnoe in thinking, Whitehsad
proceeded to identify a set of "first principles”" of the
vuniversa, principles that are common Lo everythingnﬁ The most
fundamental operation, the one thing that is always present is
changs. To anderstand the reality of anvithing is to understand
the change process. Every individoaal ds in his own process of
change, his own continuum of growth; the process of becoming. As

an example; Whitehead feels that man is on a nevaer ending ssarah

foar truth, which man never fully attains, only moves closer

1c



fh-

; 4 :
towards a greater undsrstanding. This process of

not a static actuality, but a changing process.

Another "first principle"; change pre EEUOPOEES

Fotentiality is constantly being actualized. This

called greal Education

should be the thrust

creativity. Education is the process

of drawing

individual "s potential into developing actuality.

education is svynonvmous with devel opmant., Eve

your potential, &

22 18 a new bhasis of

potential;

potential unlimited. "Fducation is the

o
nt

srimwgl el

i Pl L&

m ot beliefs to bhe relevance bn

te be an

Whit

firast

principlas®

Lwo Forms

Lo

g

o tTelt, predicted,

s

=atiual

5
TS ars

sl jecti

or soul, one’s intwition,

faith or

Mope, any othar

that ¢

notion

a8 o sa b ol PGy P
hawve an effect oan vour

life.

truth or fale

hooe ef your reality.

To translate this to the $ield of educations

time, man is a product of his immanence and Ris

eftfective teacher or parent will raecognize and help

B E of man. His immanence is avarything he has

past. Lt

s hisg actual form of reality and i

his meamory.

ardence is the entertainment of

11

bl me

amguisition

eality.  Another

simulbaneous

forms of

becoming is

potentiality.

process i

i

behid mdl

et maoh

Thiis,
releane

WO

Ehiis

of tha

point

Loy ddentify

J\.-.s =
Ty [=

real ity

orooprovan. The

mine Feart
it g 1§ =i 1 S

one

Al any

transcendance: an

develop bobkh
evar done, hisg

= ahorad in

possibilities



o what he can become; the non-—actual form of reality. - To be
able to see the possibilities of the child and beliseve in him or
to make the child believe in himsslf so the child can undarstand
he has unlimited potential is a possible definition of an

effective teacher or parent.
2.2 Belf-realization

A rescocurring thems in Whitehead s writings states thabt the
purpose of education is to stimulate and guide self-development;

the precess of self-realization. The jov of discovery, through

creative thinking, leads to an wunderstanding of the individuals

- ot e

expariences; which comprise his life. One aim of sducation is to

allow an individual to

or her self-creationy this

I’.'
,_'..

e leading o growtbh and advancemsnt. Tha proo
-

£
i
et

realization is a natuwral goal. Sglf-realizstion i

accomplished through an internal drive to reach this goal: A

qoal which neesds not be imposed by socieby.

b

Learning is the means which allow man to move beyond

£ i W
3 2 0 Y

Five advance in novelty®. This ability is=s
realized by accumulating the knowledge of the past, bringing it
into focus on the present, and with this knowledge, structure the
future. Thus; creative advance is transcending apparent
limitations through learning.

The formal process of education is to maximize situations
which encourage an interest in creativity and understanding. Tha
job of the educator is that of assistance to the individual

towards his goal of self-realization. The job of schools or

twachers can only be that of guidance, it can not perform the

12



task for the individual. Each individual is responsible for his Y

own education.
2.3 Whitehead™s Main Visions of Education

2.3A Education is alive. Children are living and Grrowing

active organisms. Their only concept of value or ths meaning of

importance lyes in the present. Gaining unde standing is the joy

of discovery, leading to an understanding of the stream of events

which comprise life itself. Lessons {from the past, a full sweep

> I..J'

of history and a full scope of organized thinking in th and

. & G . 5 ’
B l@anie, AN Nielp 1IN o LIRS ST ancl ng f G L1l e SDIE SNV . miisT
SCLEnce, can Melp in our understs ricli (R our life tod = I must

e meaningful for btoday!

R bk

which are vital to the proc

irning unde

Fimgd and

appreaciate the ioport

ard wvalue in what he is studying, and

s@oono, he mno

prove its worth to kims

relationship to some

g i 3
ceptlion.

or emotional per

gainad through se

desires and adjusting thought teo another thought. Tosas
are the tools of his actual and non-actual form of reality orohis
immanence and his transcendence.

In the activity of gaining underetanding, Whiteshead
amphasises learning a few large ldeas, "actively considered, and

constructivel y used” rather than a monotonous panonly of details.

This feactivity is a basis for @ducation; of critical

importance however, is that this awakening must bs enjovable or



’A

it will not progress. Enjoyment or satisfaction is accomplished
in many fashions, several suggested by Whitehead are; doing
things skillfully, understanding what you are doing, and thinking
how this idea relates to life around you.

2.3B Education has unity. Not only does the student need to
see the value and importance of education, but it must be useful
in some personal way and have some social value. With the
enormous amounts of information and the shortness of time for

gducation, combined with the national demands for educated

individuals, theres is a paramount and vital need for a

coordinated curriculum. Whitehead describes curriculum should be

; ; (5
amless cloth of learning".

ifi

N

When deciding on curriculum, Whitehead feels there is ros

artly o

it

i

O
e

raand all of its manifestations. There are
saveral major beliefs regarding this curriculum. The studsnt

should have the ability to wtilize his learning and through its

application, to improve the world. The material being covered

should ba to beauty and harmony of pattern. The

learning experience should reach a religious ik

stretches beyond the immediate experience, into the non—actual
forms of real by,

A good educational objective would naturally be to assist
the student in actualizing his ideals. Whitehead offered some
very definite suggestions on curriculum design that could assist
this process. "We enunciate two educational commandmants, Do nob
teach too many subjects, and again, what you teach, teach
thrmughly,”q Thare is always a problem of time, not all worthy

subjects can be mastered. Instead of fragments, reducs bulk and

14



the d

ead useless details, emphasize the important,

valuable

leading tiruths in a general education through secondary school

Then the student will select an area of

Lo capacities and interests.

Whitehead; literary curriculum, scientific curriculum

technical cuwrriculum.

Each curriculum

of the other two.

M RIrEss Lo 5

Langus

Litarary Curr

of mind conveved,

shoul d

towlame This is the study of

of language to wlings, la leads Lo e
ation. A most important aspec

[Jis] !f‘.,tfuh W s

heauts

the culbuwrs -

ing in all the ecurriculums:

in the m

aned & hetic appres

Y ou

phos glves

boomuper

sty ff‘r- rig

spment of

ience the

the feslings, thinking

culture. This process sharpe their own logic

specialization

There are thres main areas of cwriculum outlined

according

b Y

and

includs slements

Larngus

the relations

iEmoa

mind

and acting of

al thinking

process.  Literary education has value in the satisfaction of

My

Frave

interests and gives vision which is

necessialr

control of life or a personal direction.

of ddeas we attmhc b, and
into the ne
2. DU cond
why bhe semnblags of phil
alist study. It moulds our

e

ol of behavior.

1h

jligible background,

Wi tehoead

the sort of

N e P
fE e

gsaphic
tvpe of

VI
think,
L more

izatiﬂma

ideas

civil

ideas
oL

1

o e

k

relationshio

Y ES

| Ry

which

and

o o= T -
BWEa live.




The study of philosophy has a definite value in helping us
avoid a biased emphases or fuzzy thinking. There develops =2
sense of importance by looking at fact, theory, alternatives and
ideals all together, as well as in finding and understanding
criticism of principles when determining the proper maaning to
fundamentals of various sciences. FPhilosaphy aids in the
development of foresight and insight in the development of a
sanse of importance and worth of life.

HStudying the classics can produce a necas

sary enrichmsnt of

tii

intellectual character more quickly than any other alternative

discipline, however, it is necessary to keep in mind that the

study of the pa ¥

1]

s lts uses as well as its dangers

WaIrNEs s "Mothing does more harm in unnerving men for th

in the present than the attention devoted to

r'r
-
i

o
0
bl
-y
;«I‘
il
i

grcellence in bhs

as comparasd the averages failure of

the

also warns us about knowledge not ksening

any hettsr than fresh fish. IF the student is to be eweibed

about knowledge, it must be presented with freshn and a senss

of immediail

just dirawn out of the sea.

urriculum: Training in the art of

tural phenomena and in the knowledge and deduction of laws

concerning the sequence of such phencmena. The task of science;

w15 the discovery af the relations which exist within that
Fluw of perceptions, sensations. and emotions which foras
our sxperience of life.  The panorama vielded by sight,
sound, taste, smell, touch, and by more inchoate sensible
feelings, is the sole field of activity. It in this, gay
that science is the thought organization of experience. ™

.

ey

Science is the art of thought, of making clear conceptions of the



important pointsy inductive logic is the logic of discovery,
deductive logic is the logic of the diacmvered“14

Math is the art of deductive logic. One of the main objects
of the inclusion of mathematics in the educational program is to
train pupils to handle abstract thoughts. This is reached
through a building block approach. Practical examples enable the
student to learn and retain the basic concept, necessary for clay -
to-day application. Students with inclination to math can

advance to higher mathematical learning:; developing tha ability

o relate the specific instance to the neral scheme of thought.

Mathemaltiocs can be

-

as a tool

o unciee

of physical scisnce, such a

b dents,

or fields of forocs, Wi hemhmad f

contribution

"l euposition of that ouwr seperiencs of

appareant things is being analyeed into a

seient

=L

fic theory, a theory complat bl giving every

[ omi

af indefinite supansion. This a

£ remant enphasi 5 hha

intimate relation bebwesn

-t

nhd

S e Fo—
ibhle aor

ledge for the

of products. It reguires hand-eve coordinated

actior. It aiﬁm requires judgement about the natural proce
of which must be utilized in the manufacturs of praducts. The
scientific side of knowledge is important here

There is a connection bhetws

intellectual activity and the

bocys: coordina o of the senses and thoughts and a coordina

batwaen material, creabive activity and brain activity., This

connection is intimate and re

iprocal. A lack of handicraft

17



@

contributes to brain lﬁthargy.l& Let’s look at an example:
"First—-hand knowledge is the ultimate basis of intellectual

. ,
1ife.”1' What are we doing by reading books? It is a form of

second-hand knowledge. We do not remember it as well as

something we physically did. Looking at this concept from

anather direction: EBEook learning is a cognitive approach to
mantal activity: a left brain activity. A right brain approach
would be to use the affective domaing that of feeling, using tha

18 ; ; . ; .
HENSE5. The ideal for a curriculum would be to combine right

bBrain and left brain learning skills or to translate thought into
manual L1l and manual activity into thought. I+ wou want to

understand something; make it vourself. "The nedealne:

of the learned world is the secret of its® medincrity.’
This creative superience, which Whitehesd defines asz

technical educati Lon, happens whilse yvou think, it helps relssses
o s ;

vontr thoughts and b

ches you to coordinate your thoughts with

youwr actions. This activity will help vou to relate thought to

et
'

Lght and then on to achisvement. Technical sducational lads

you to discover theoriss and to see where the theories do not

20

An effective pace, according to Whitehead, in implementing a
technical curriculum; it should slowly be intergrated into the
standard school curriculum around age thirteen and sach vear

21 : . ;

increase in proportion. Technical education should not be
highly specialized manual aptitude but needs to be broad in

.

scope, resulting in workers with adaptable skills.

@5t Whitehead lists many advantages for

18



this three sided curriculum, the following are a2 few of the

e

: =i ; .
outstanding reasons™ . The society needs a large supply of skilled

workman whos 1) E

§"1

1jey their work: this will lead to increased

production, gquality of work and pleasant co-workers. 2) Hav

m

inventi genius, with new ideas and better ways of doing things.

iy

This reguires pleasurable mental activity. ) Re

A

i
m

hed workbnen
are more productive.  MHorkers need relacation.  Literature

develops imagination, which is creative, which is enjovable.

Litsraturese is e

- et

ally creation; its written word, its music, its

just the stinuli. The vision they svoke is our

hus, literatuwre giv

mind. I vou ars worki

Job, vou suppress this

activity during working howrs. Art has a similar

function through oreativity. The relavation service of

Litar

atuwre and art is an important b for physical and msntal

haealth, and probably is ool only

healthy life.

The curriculum must have unity, as Whitehead

Therse can be no
liberal, and no
that is no educat

and intellectual vision.
should turn out the pupil wit
and somathing he can do owall.”

=y IR
which
not impm
inp e Cage,
HMELH!HJ he knows umll

2.3C Education has Rhythm. Whitehead s doctrine of rhvythm
is a major contribution to educational philosophy. In a striking

and sound manner, he describes the novelbty and intellsctual

e L

of children as they grow in general and in particul ar

vanca in learning any subject. This doctrine +

Ehay inkto

account the pericdic character of growth, changess in interest and

]

19



attention of the child.

Whitehead' s entire concept of concrescencs emphasises the
individual®s development in a unigque and creative manor. It
follows that education should also promote maximum individual
unigueness, not social sameness.  Several important individual
developments come together here; individualized instruction,
learn~by-doing technigues, and continual cyeles or rhvihms of
growth. Each point to the importance and uniguensss of the

individual. The problem is, how to make education corraspond to

-y

the natwal rhythm of growth in sach and gvery child. As an

attempt to answer this guestion, we will look at s vary gEneral

".‘)’l_

overview of Whitehead’s concept of rhvthm.  at the core of

stage of growth is the necessity for the student to be enjoying
the process, or we are nob maximizing the process of sducation.

The first stage of mental growth is termed, R

This is the first apprehension of a subject, filled with
vividness, novelty and discovery. With freedom to react to
glimpsesz of material, there is excitement in moving from
experience to a relationship of importance: the discovery of
value, and then to other unexplored relationships. This is the

development of curious thought, ideas and imagination. The =hnl

of this period spans from infancy to around twelve yvears old.
The subjects introduced include language, history, science.

The second stage happens for different subiscts atl
varying ages, in the range of twelve to sixteen or around the end
of secondary schooling. This is the stage of Frecisicn., the
important aspects are exactness, analyze fact and then fitting

fact into analysis. One danger in this stage is that the stage

20
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af romance must have occwed completely for sach of thes
subdects or this stage of precision iz barren. Without
sxcitement and imagination about a ﬁubjéct, developing facts
analysis of such will have no sense of importance — no value.
The third stage of mental growth is Gengralization,

occuring during the age range of sixtsen to twenty-two, or

university level. This stage is a return to "romance" with the

added classification of ideas and ralevant technigue

il
13

i

ot
=

i

i

acision” stage. This is a very individualized period

wherre the student’s interest governs the direction, going fro

g ce braining to active appliceation. The @t
gensral ide how they apply to concrate cases, ri

details for principle The purposs of

2 gy

knowl e

gained in prior education to

acthult.,

4
L

way in which the mind will function when it is poked up into

O omowroe of F

ilurs of educ @y, according to Whitehes

has been ow inability to cope with the pe

"ticwlar and wnilgue
patterning invalved in individual development and indiwvidual

achievement. Some progress Ltowards a solution to this pirobhles

one of the greatls contribution which any philosophic system

makse to education. Whitehead

developed a doctrine which
answars for individoual differences.

2.3D Education has GBuality. It is Whitehead s convictio
that the purpose of education is to stimulate and guicds sslf-

education, which i

i
i

—
-

f-realization.

i

moral and

21
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agsthetic is the aim of existence and artistic satisfaction are

]

among it’s modes of attainment."” The study of aesthetics
reveals the ultimate good sense of a civilized scciety. The
ideals of the good life are; truth, beauty, adventurs, art and
peace. Art inspires men to greater efforts and more exhaulted
goals because it can make unpleasant living conditions more
tolerable. This desire towards beauty will send the student into
the world with a desire to use his powers of creation towards
achieving the ideals of the good life. The courage which urges
meEn towards new creative adventuwre is the final educational end.

The essence of education is that it be religious. Fra
what is religious education? A religious education is
education which inculcates duty and reverence. Duty :
from our potential control over the course of h”m“LEH Where
attainable knowledge could have changed the issus, ignorran
has the guilt of vice. And the foundation revaeranos 1a
this perception, that the pr ot holds wit 1 b
comple sum of existence, backwards and fogwards, that

wholes an tade of btime, which is et&rﬂity4“

ey

The educational program can only be given value in accord to
the particular combination of that program and thes individual’®s

acceptance and adaptions; a mutueal relationship betwesn the

al and the entire universe. Whitehead® s hopsz is that he

shkatched out lines for further work, and he has indic
importance and immensity of the task. One such athtempt, The
Anisa Model, applies the philosophic theories and educational

thinking of Whitehead to educational practice.

ey

Wi il
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potentiality. Fotentiality is translat

interaction with the environment. This

creativity., Traditional schools tend t©

of their products, nobt their process of

in the process of

advance into novelty., The procsss of b

individual®s immanence (collective past

transcendence (the capacity of a human

arnd go beyond them?.
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anal
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Frring is hhe
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aumErous, bthere is an obwviows Link

ability to pay attention to what the te
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attention means limited learning.”™ All

potential for both good and bad health.

releasing biological potential is the p
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nead theml, along with the absence of b
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2.0 THE THEORY AND MODEL

Whitehead®s philosophy specified the nature of human
development as it relates to the universe through interaction
with the environment. Whitehead defines devalopment as the
translation of potentiality into actuality; this translation is

creativity. Using these characteristics of development, a thsory

=]

bheen gensrated: ths Anisza theory identifiss the process by
3=

which this transition takes pace. This chapter is an attempt to

briefly summarize this process, with regard to human development,

curriculum, teaching, svalua

dion and administration. All these

Leally consistent and coherent with the

philosophy.

2.1 Human Development

ooy

Following Whitehead®s philosophy,

seli{-creating organism, is invelved in 2 continuous and

progressive stage of forming his pe

sducational model sust have a clear unders ig of the

developmental nature of the individual it is to affect, and to be
practical it aust demonstrate the workabhility of the new system.
The focus of the aAnisa theory is that man®s purpose is to gain
mastery over its own eavironmenty the educational objective is to
thus provide the means by whicﬁ man can take charge of one’s own
becoming.

The process of becoming is viewed as changess in the

HH

individual. Change presupposes process, which means there sxists

o ]

)



availability of energy to clearly think, feel and act at cphimum
levels. With this proper combination, and if there are no

genetic deficiencies and the interaction with the environments

o

are right, the biclogical integrity of the individual can be
safeguarded. The school and the family must wark togsther in
understanding the relationship betwsen nutrition and the capacilty

to learn. Diagnosis and remediation for students with

biologically-based learning disabilities is a praerequlsite to

Al rg Diets nesd to be individuoalized. The model

callg for a nutrition sdurc

bion program which will help establis

a right attitude toward nutrition, el opment of

bimg

Mabits and acguisition of tual knowledge about nutrition. The

collaboration with Lt Momes will insure

~img habits

on nubtrition and human

that s consistent with the browle

sl opmer tal or psychologic tla can not he

achisved without the hic

a0 o

itmplicat

hological potentials, an individual®s abilities, skills

and talents releassed through learning, have besn established drke

five basic categories: (see Appendix I)

This involves the capacity of
the individual to organize the body and its movements in ralatdon
to space, gaining maximum control over the valuntary muscles.

This functional awareness will contribute to the development of

] g



balance and posturs. This aspect of learning is essential to

many types of activities (walking, writing, plaving, working) and

Eggggggggl Fotentialities: Ferceptual competence refsrss to
how you receive the information of the environment through the
five modes of the senses, differentiate and integrate that
information into generalizable patterns which interprat the

individual®s reality. Through proper training, efficiency in

processing information can be increased, allowing the individual

use of it to the best advantage. It is through

parception that the individual is kept in touch with his

anviromenty the ability to take in information and mak

o mansse oub

Learning how to think, using the

the bhody and the emotions to gain & mastery over the
Y = ¥

anvironmant i

i

a major foocus of the Anisa model. Some of the
areas of importance are the ability to abstract, find

relationships, and establishing problem solving through ths use

affe

The capacity for organizing

emotions and channel them to appropriate avenues is the basis for

i}

stability in life. How one feels is generally learned, but
rarely taught in a deliberate mannor. Emotions are organized

around hope and‘géar“ Affective competence is organizing the

i

enotions in such a wav that we enjoy hope related smotions and do

not enjoy fear related emotions.  Schools today produce students

: ) . g 4 . .
with emotions organized in a2 reversed manor. Taking char

of

i
i

fu

vou own emotions includes coping with and managing emotions in

26



terms of a sense of purpose or subljective aim.

individual to plan, to organize, and execute a task; to will-

affect one’s environment. Setting and creating steps to

alitiest This is the capacity of the

accomplish these goals are necessary skills in life, which can

become more @fficient when explicitly taught and developed

It

is also necessary to know the consequences of ones® actions.

Development and growth involves the translation of thess

process rafle the individual ocreatisvity or |

el ng

cal

gty e

arning competence is knowing

merisnce,
iﬁtﬂ a new whol

internal or asstern:
gEnsEra Lzﬁ the whol

ation, integrs:
commen denomin
: vk

ing in

O SE D i

difterently fro

is on what to learn, becomi

@nt of learning competence enablas
active determiner of his own dest
fundamental powsr of extending and
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and give

relaa other potentialities, it jnﬁkéfltc b
w

iy
major padag 2l bthrust of the Anisa Modesl.

Developing learning compe

expariences which permit him plenty of opportunities to

differentiate and in

“alize the intergration by ut

this new understanding

powar in dealing with slightly

into actual powers for the individual’®s use.
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different aspects of the environment at some later sxperience.
These learning competencies are critical features of each
category of potential. In the model there is a breakdown of each
category of potentialities in sub—-processes, further explaining
learning competence in that category. (See Appendix I for a more
complete breakdown.) Each category contains a complete
description of the process, a theoretical Justification, means to
translate that process into an educational obisctive, a number of
suggested learning experiences designed to foster mastery of that
process, and a means of evaluation to aid in determining if the
educational objective has been achieved by the learner.

Being a competent learner enables the individual to ts

advantage of opportunities in life and to handle problems by

working through them towards a solution, insteacd of falling -
victim of despair. This modesl is a soientifically-bhased,

conprehensive plan for educational rensewal that will foster each
individual s natuwral love of learning, so they can take charge of

the actualization of their own potentialities.

3.2 Curriculum

The {focus of the Anisa curriculum is based on the individual
and his experiences as he interacts with the environment. The
theory of human development rests on learning competencies within

2 category of potentialities, similarly, the theory of curriculum

i

rest on categories of the environment and organization of
information about each category which will provide sxperience for

developing learning competencies. The aim of the curriculum is “N

b



to help each student to become a highly competent learner; to

understand basic facts about the worlds; to masher tha bas

i
i ?'I

ic
symbol systems; and to form values which will be of positive
benefit to himself and society.

The categories of environment in the Anisa theory
corresponds to whiteheads ontological levels of creationg as

shown in the chart below. The curriculum is designed to enable

the student to gain an understanding of 2ach leval of the

environment and to intergrate this information and develop a

genaraliz of thes whole snvironment. This gensralization

will effect his own destiny and process of self-realization.

OMTOLOGICAL LEVELS
AND

CLASSIFICATION OF ENVIRDMMENTS

CORRESFONDING CATEBORY OF
ONTOLOGICAL LEVEL {ukhitakhoad) THE ENVIRONMENT (4nisa Model)

MIMNERAL
VEGETABLE
aMITMAL

1\,[;\] l

DEITY B
(pure potentiality) (lideals and/or

E: £ 5o ab ot
Lhe unknowns)

-y
7

Curriculum, as defined by OAnisa,’ is conprissd of two
interrelated ssts of educational goals: The Process Curriculum

the child to gain competence as a learner

L} while interacting with the Content

/ n”‘)



Curriculum; the information about ths world. Culture is the
sowrce of this information and the organization rest on the
categories of the environment. This information is taken fraom
the cultwe, is organized by the categories of the environment
and requires the use of symbol systems (math, language, art) +to
convey that information. As the student develops competencies
with these symbol svystems and they become integrated, attitudes
and values form. These values guide the individuoal through life

and constitute his personal identity.

A
-t

-2A The Basic Developmental Competencies: Ths five basic

2gories of psychological development, as discusssd abhove
(psycho-motor, perceptual, cagnitive, affective, and volitional)
2ach constitute an area regquiring the development of learning

compehlence.

category is comprised of nums
i

ALl together these are concerned with the "how's of learning™;

how to perceive, how to thinlk, how to to feal, how to foroaulate

accomplish them. The curriculum outliness

raguired to give ps

EJ

rticular kinds of interactions with particul ar

anvironments which will 2llow the student

.
i
1
o
L

processes of sach developmental dimension.

3.2B Symbolic Competencies: In our attempt to understand

l’i_,:

reality, (both forms; actual and non-actual) and consciousness

i

=3

(the ability to know that we know), we form and use symbols
(letting one thing stand for another). The vehicle of

-
Lo

lousness is symbolization. The three basic symbol svshemns

mathematics, language and the arts. These interlated symbiol

18]
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curriculum. Artistic competence assists the self in structuri g
the unknown environment. The unknown envircnment is made up in
part by our non—actual forms of reality and in part by owr
consciousness which enables us to know when we do not know or
dealing with the unbkrowable. Cuwriousity is developed from
knowing we do not know something, artistic forms help us to give
structure to thesse unknows and partly satis fyv owr curiousity.

The traditicnal curriculum is usually only organizesd around
content and has no transfer of knowledge bstween the disciplinss.

For esxample: A student proceeds from a2 class in biology to music

te English to mathematics and often s no connection bhetweesn

by
H

the work. e Anisa cuwrriculum provides for integration by

snphasizing the process as well as the content.

zacher can make the student a

of classification as a way to organize parts of spasch.

zamg process is required to or ze information in music or

mathematics or science, thus a large portion of

can be btransferable to the other subiects. This

transferability of knowledge is a component of learninc

COams shence.

3.2C Higher Order Competencies: With a blend of the basic

competenciss {proce curriculum) and kEnowledge about the world

(content curriculum) and a mastery of the symbol sy shEms
(structuwred in reference to the three basic snvironment or
ontological levels), the student will begin to develop values and
higher order compehkencies in each of the three basic

environments. This value formation is the culmination 2¢ tha

ey
Yt A



process of individualization.

______ nk of Competencies: To interact

more effectively in the physical environment, using mathematics as
tools, the individual can begin to discover and understand the

laws of science. Technological competencs i

i

putting this
kEnowledge to use, in the operation of natural and man mabe
objects, to improve the quality of life. An individual withoot

technoleogical competence in this age of incr

shnolaogy

will bhe at a considerable disadvantage. There iz a dangsr to

is unocontrol led and rnot blend

sl

g When interacting with the

human environment, equiped with infor abiout mankind and =

to communicate, an individual develops social atioid

S e — o s
attitudinal va alues ot moral

competence; the deg L

applying i of humar rel ions. Tha

humarn relations i

the gl

people.  Children learn moral principles in several WAYS Y
example, instruction, reward and punishment. They apply these

standards {(ho

truthfulness, avoidance of hack-biting, being
nelpful and supportive to okbhers) in determining their course of

action; whether dealing with a group, family or self.

lopmant of moral compele
11 that they areg worbhwhi Lr—x “u"zt:l
which will lead to the gereralizas

oD er

ara of valus, In this way,

“&n
Frman &
human belngs

s
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regard for the value of life and of the meuq% and feeslings
of people can be established and sustained.® '

Development of Religious/Fhilosophic cal Compstence: When

dealing with unknowns, one begins to give it structure, develop
ideals and arrive at basic beliefs about the ultimate truths of
the world. This interaction lesads to the development of
religious or philosophical values and attitudes. To use these
values will give perspective to one’s life; acting according to
one’s principle rather than according to material considerations

o tr

o soclal

suraes.  Facing unknowns requires faithy faith in
onaseld to deal with unknowns in a constructive way ar faith in
counting on other people around you. It is this act of faith

which is called religious, not in the

religiouws denomination.

As the student is mastering these

processes, he is developing himself, (Whitehzad refered to this

basic categories of learning competencies and the thres higher
order competenciass along with the correspondin lsarning which
F =

constitute the process of self-identification.

54

To clarify this, the chart below lists the



FROCESS OF SELF-IDENTIFICATION

Mastered Competency Accomplished Learning

Basic Competencies:
Faycho-motor Body Awareness
Farceptual Self-image
Cognitive Saelf-concept

Affertive Self-ssteam

Volitional He
Higher Order Competencies:

AN Ot

~&Gm]

3.3 TEACHING

s €L TR oo TV YR 0 e oty BB
Tha 5 3 Lities the ol

arrangilng the anvironmesnt

5o khe ohild

1 become a competent learner, while achieving the goals

4

@xified by the theory of curriculum.

Arranging the envicronment an analyai af the

will have

opportund




axparience for the proper level of devalopment. Several factors
to consider in arranging the human environment; proper materials
for particular educational objective, proper lighting,
tamperature, sound and ventilation, and appropriate socisal
grouping. Social groupings are an important consideration. Some
educational objectives are better met with group interaction, atb
other times it is preferable to work alone. Using more
exparienced children to teach less experienced children is
promoted by the non age-graded classrooms in the Anisa model.

These adjustments to the environment will 21low the child to

maximize the learning experiences.

i

The Anisa model incorporates a plan for training teachers

=i

who kEnow how to nurture & love for learning, how to a

student to become a competent learner and who can

"how’s of lesarning”. Since te

chers are a nodel for bhe Ll

pull it is important that the teachers then

compatent, enthusiastic, and knowledgeables lezrners.

wining is facilitated by acting upon environments rather

ively receiving stimuli, teachers must know how to turn

9

passive learning experiences into active ones.” ™ Other critical
: : e L ;
obiectives and abilities for Anisa teachesrs are:

1Y to create learning sxperience that promotes the
educational obiective.

2)  to analyze ongoing activity and suggest a number of
possible educational objectives that pertains to process or
felated content.

S to intervene at appropriate times to naturally guide the

=L

child’s interaction, enabling him to achieve the educational

-
ah



objechive.

4)  to be able to distinguish between process and content so

5]

the enviroment can be properly arranged to both mastsr th
process and assimilate the content. |

3 to balance learning activities betwesn providing
explanation or demonstration and guiding the interaction with the
environment in such a way that the child will discover the idea

or evenhts for himsslf.

i the dynamic power and effective uss of

& to underst

reinforcemsnt, e

7)1 to arrange the environment to allow for the nesde BHACE

o the proper organizaetion of time to achieve thes educaticomai

chind gues that will give novelty or ints

tition and practice,

Ll

which reoq

ta lescrn how to branster that Erowl edos

instead of being bored.

and the role of modeling compe

arning and the use of feedback in developing a relationship

i

with the student.
These teaching techniques will assist the student in actualizing
his potential. Whitehead adds one more role for the teacher,

"The first thing that a teacher has to do when he enters thea

15
PO I

classroom is to make his class glad to be there.



Z.4 Evaluation

Beftore an effective program of teaching can be implemented,
an extensive evaluation of the child’s abilities is reguired. Aan
Anisa system employs a specialist for the purpose of testing
basic competence levels, makss assessments and recommendations
tor the individual student. By knowing the individual®s
abilities, the teacher can, through the means of individualized
instruction, provide the opportunity to differentiate, integrate

and generalize experience at the appropriate lavel

fot
]
-3
L
i
il

£
| e
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Initial evaluation includes testing for perceptusal

gavaelopment of the motor-base capacities, as well as the
cognitive level of ths student.

Az the student develops, he will assume a more active rola

ing and evaluating his own needs. At this point,

will start to arrange his environment and intersction within ik

basad on his own interests.  As an independent

Bhespun g
nDecomas &

cher of his own salf. This follows Whitehead® s

conviction that the purposs of education is to shimul and

guiiole

If-mducation.  Me ing "that the principle of progras

iw from withing the discovery is make by oo

discipline is selt discipline, and the fruition is the outcome of
B : i34
our own indtiative,
Teacher certification and evaluation is dependent upon the
demonstration of teaching competence, not just accumulation of

course oredits. Teachers must also know how to evaluate their

own teaching and thus can continually improve. Anisa is

if

attempting to upgrade the profession through high standards and



celleanos in braining.

The evaluation of both students and teschers is to provide
better and higher guality of opportunities in the learning
eXxperience.  Acoording to Jordan, evaluwation should be
in terms of the purpose of the activity or program being

svaluated.

Z.5 Administration

Afoconplishing the goals specified in

currigulum, (o astuali fMuman potential st an optimum

aching,

the environment amd guiding
= =

the child s interachion,

tha curriculum) is the task set forth in the theory of
has tality which
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wrecbd ons of
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derahip dea

3 intlusncing

e With & on of @
for the futwe (it's transcendence). Management is concerned

with the present, d

aling with organizing and allocating human
and physical resouroces representing past accomplishments and
accumul ated knowledge (it7s immanence). There is an @i librium

betwesn the change brought on through leadership and the

v omaintained through management.

This administrative process means institutional rowth oand

sy



salf-renewal. Administration provides the opportunity %mr staff
differentiation and provides for their means for intergration
around institutional objectives Complete staff integration is
only possible when each of the staff's role is unified around a
wzll-articulated and institutional objective. It then must be
scepted by each of the participating staff. As stated arlier,
the philosophical and theorical base of the model, it's main
objective is to promote the development of learning competence in

children. This unified purpose will enable both flewibilit

consistency. The Latin root of administrat

o means

in the Anisa context, to serve it's organization is

the reles

it's potentialiti ancd to guide the organization

toward the fulfillment of it's P Eo s

The program of individualized instruction regquires

specializing signmants according to sach child's needs.

The Anisa Model calls for a highly s

illed statd which has MEry
argas of specialization., These specialists are coordinated by
the key staff person, the "Master Teacher". The Master Teacher
has a wide array of competencies and zerves many roles. fmong
them are making decisions regarding the arrangement of the
anvironment, proper guidance of the studs

srts’ interaction with

the snvironment; including instructional activities, cuwriculum
development, supervising teachers, and coordinating the worlk of
the specialists.

; ; § i . N ) L&
An early presentation of the administrative structure
called for the Master Teacher to have the central raole in

managemant. The Master Teacher's responsibilities can not be

accomplished without authority to implement the programs.
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4.0 THE APFLICATION
The near-by local schools

Cree Indian people living on tl

ware not meeting the nesds of

e Alexander Indian Reserve.
Through an

several parents grouped together to take action.

Saver ;
educational evaluation they found the following problems:
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deval oped.

This chapter will highlight a few of the developments in the

¥

1

aat bwo yvears, since the Anisa Model has taksn sffect.

"

4.1 Human Development — Mative View of Man

The traditional Indian philosophy promotes living in harmony
as a soclial grouping, individually, and with thes environment and

the Creator. The educational system must reflect this approach.

of the philosophies are divided into four sections; i.e

4, in

Fouwr guardila

1i

ontol ogi

o bhelow conpares

Whiteheads.

OMTOLOGICAL LEVELS

MATIVE IMDIAN WHITEHEAD

This division of fours sy mb o Yo @i by bhe
Medicins Wheel. picture section) The medicine 18

hanging in every classroom and is ussd

ily in teaching variocus

—oncepts to the students.

23 LA

4.2 Arranging The Environment

reful and stimulating

colore and space sre decora

in part by the students.

47



collages of family photographs promote a feeling of community
connections and gives a feeling of personal importance. The
students fesl part of the environment, with their paintings,
handicrafts and Cree symbols decorating the buildings. In some
cases, the school has become a favorite place, creating a desire
to go to school.

The classrooms and common areas are equiped with full

2 =

spectrum lighting™, air cleaning filters”™, and child-sized
furniture. The classrooms have plants, birds, fish and small
animals; students having the responsibility for their care and
nurturing. In the first year, over a $1,000 worth of plants and
animals were lost, but a lesson in responsibility was being

taught, so by the sscond vear, less fhan $100 warth
d 7 b

4.3 Human Development - Biological

Fundamental in the Anisa Model is an early intervention

program and understanding of the role of proper nubtrition

a8 tor the maintenance of the biological integrity of
the individual. The center gives practical application to the

theory in several of its programs. Upon enrclling st the school
and at regular intervals, each student is given a hearing and
vision assessment. Necessary treatment and early intervention is
reducing related disabilities and increasing the student®s
learning capacity.

The school deoes emphasize health programs in NUNMErous Ways.

Once a week, sach class prepares a nutritionally bals

for their school mates and staff members. Each teacher presents

4.4



a nuiritional education curricular, including a school-wide
"Witamin-&-Day" program. Anobher axangpla; the young children
- 11

have a "sugar bug" chart hanging on the wall. They learn about

1w

¢
¥

foods containing "sugar bugs" (i.e. food containing excss
amounts of sugar, thus promoting hyperactivity and other related
effects) and the bad effects they have on the students body.

Each morning the students eagerly report on not having any "sugar
bugs" and place a star on the chart for that dav.

These health programs have increased the health awarsness

i

for the entire community as the students alrry their

arrnad

Mald at ths

i Community activiti

The school news £

individuals

ts are reporting !

arring the nutritional information learned in

school kitochen

e L

or cooki Mg e

theory, and one shared by the

the community, not just single

sFormat on

of hhe

£l

5 8 There has bsen over

arrest stshis

the last 18 mont continual decline in alcocohol relatsd

arrests. The nutritional information which are being shared with
the family, include awareness of the harmful seffects of al cohol .

-

The increassd number of activities sponsored at the school (which

N

prahibi alwohol) corresponds to a decline in the level of

1

alcohol consumption.
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4.4 Curriculum

The curriculum is related to the child’ s inter

aims and
past learning experiences, coupled with the teachar s objisctives
for futwe development of the five categories of learning
potentialities. A& grealt smphaszsis is placed on the importance of
an active learning environment, keeping education a stimulating
three dimensional experience; through the use of bhooks, extensive
use of the arts, cooking, physical activity, computsrs, and other
manipalative materials., The following sitwations will show
eramples of the efforts to coordinate the development of several

Lities in bthe same lessson.

In the fifth threough seventh grade class, the students wers

angry with the st

prasantation of Indiamns in their

sehool books., The teachsr sncowaged them to vent their

frustration through propsr channels (Mffective -

handling aggression). The class wrote a letter

(Cognitive — an English lesson on the proper style of

v copy of the letter iz enclossd in the appendix.
Thair confidence and self-images were improved through the

successtul completion of this project. Another exampls of

methods u

1

ed bo develop thinking and weiting skills (cognitive)
and promote the awareness and understanding of the students?®
spiritual, physical, and mental issuss (affectivel):  Each morning
the students write in a personal notebook, anything that comes to
mind, within a five minute time frame. Early in ths vear, one or

two sentences were scratched oubt, but with practices, and

accaptances of the projects, full paragraphs, with ssnsibive



insight have been appearing.

An exampls dnvolving both the volitional and affs
competence is practiced each morning:; the Wheatgrass Ceremons
The Elders, teachers and students gather for pravers and the

burning of wheatgrass (a ceremonial rite of the Cree Indians).

This process to defuse the children through touching and the
symbolic bleeding out of hostility and anxiety. The first thing
the student learns is acceptance of himself and peaceful L by

with his classmates,

Dne explained his method of wtilizino the

stergscopic brain function: He

My CormoCes toon the

oard and does nobt tall about it for davs (Ferceptusli.
. te

On the third day, he refers

torth day, he exol

nad hime bo become familiar with the materiasl and

purposay bthe malerial is nob

forsign to ny bhrust apon them one moment wibtk the
=X ions of itant learning or comprehen

The reading program sharts around age aight. (=3

Lhen rescdime

firast placed on thinking

ion to 1. There is grealk mobiva

reinforcemant  given with the reading program; recognization is
given to all students reading 2000 pages or more par o year. Older

students are nobt ask

to do boaok reports, but to devalop "mind
maps" conveying the meaning of what they read, thus enhancing
their reading comprehension through the "right—brain" approach.

Tha organizational structure at the center is different frrom

the public whare the students all sit at the same des by

47



work at the same median pace in age graded cla sarooms, - witkh
little or no individual or developmental assistance and no
recognization of diversity of culture. At the Alexander school ,
the students are placed in multi-level classes, the pace and the
graded evaluation are based on the individual®s own performancea,
nokt the standard of the class. The classes are structured so
that the students are challenged, not frustrated. & real bonus

for the students i

i

the centsr’s recognition of cul ture. & omajor
problem with the government ressrve school was that the children

could not readily develop clear and peositive s=lf-ima

i
13
i
il
i
——
th

i

chool where their culture, their family and their heritage were

not understood, dispised and denied sxpression. Mo,

proudly say, "I oam an Indian® angd bave a real krowledos

such an didentity implies in all its positive asp=cts.

l'E

4.5 Teaching

Regarding the teacher’s first pirority; Whitehead®s

Lii

philosophy, the Anisa theory, and the administrative

staff at the center are in full agreement: Tao =

=1 (0

s
H

nom, by developing a rapport with the child and help the

child to feel good about themselves. 6 strong belief in the
immanence of the child creates teachability. The teachers are

focusing on assisting the students to develop a strong sense of

purpose - a personal identity. It is encouraged to belisve that
what you believe you can do, you can do. The students study the
society outside the Reservation; the wars and distruction. Thay

gusstion their futwe and look at: "What am I going to do?v,

"What do I want from life?", "How can I achieve my goal?". Thay

45



are learning, "We have sach other™.

Teaching the Cree Indian culture is often wsed as an aid for
devaloping & better connection with one’s sslf-~image. To build an
ecological connection with the futwe, there is a need for a
carrying an tradition; but striving to understand why things ars
done. Cultwal folk tales, supersations, and symbols all help
build a connection with plants and animals; aymbols can globalize
maore than one meaning. Many lessons can be learned from cultural
heritage. To understand one’s own culture, one can bs strong,

[ri- el and -ure within oneself. At that point, other cultures

b e

For bheir oif$fe

can be understood and AL

cultuwres will not b

@ abhle to inflict change or contesl bub

integration may occwr through self ints ; mful oo

world g

assist in many of the

,
£

Computers also allow the student to

cogridtive development ac

increass his volitional competence with the use of the Logo

L hhe

B

program.  This program suppor opment  of

by oability of thinking, planning strategy, and

ing computer technology to z2id the

The center is

capture his own vision, not to be trapped by tha
vision of others.

Children often teach other children. The yviung teaschar has
an opportunity to reinforce their own learning and create a2 bond

with the obther ohild.

iR



4.4 Evaluation

A winning situation is created with the classroom rules.
They are displayed in each classroom and are stated in a positive
mannar. This allows for positive reinforcement by obeying the
riules. Discipline is not a problem. Attendence iz voluntary,

thus, the students attend with some type of a personal motivation

that has created a desire to attend. A ey concept being used:

There are only a few rules in the school y consequently there are

only a few to break. The Medicine Whesl is also used far
discipline; it represents desired characteriestics if oan

C5, L

individual is displaying behavior "outside the whes

acceptable behavior), the group attempts to assist the indivi

bo behave "within the whesl", -

Much growth has taken place in the last two

systam.  The library has grown from 550 to 2500 vizl umesy

i

interest is not in volume size but in SHIOHDE

Thaere are 1460 students, ranging in

(age 1&-23) enrelled in the

Recovery Frogram.

program is offered to students who have dropped ocut of other
schools but now wish to finish high school or to gain further

educational developmsnt.
Report cards indicate two areas of claval opmants  a) the
level at which the child is working and b) how well he is doing

at that level. There are basic Frovincial government competency

test

]

i

that are given. @At first, the students were three to four

grade levels behind other students their age, in Alberta. Mo

the average skills are one to two vears behind and some students



are on grade level or above. MWithin a few vears, the
administrative staff feel confident that the ﬁEﬁtér“s test scores
will be higher than the local public schools. These tests are
only used as a data base, a souwrce of informationy there is no
emphasis placed on teaching to the test and the a Hiety level of

the student for these tests is low.
4.7 Administration

The administrative structure at the center doss not makeoh

they ares nob

& threse member

a2eton of Planning

i

ard Frid

I o

in g

rigling bk

eEoaned

wha reports bo

-

o Dhied and Councd]

L s D
LA L vE Deam

“y o management with

w58 ";:" 4

The hiring of pachers is guite amn iy

nation-wide advertising, three scre

enings sre set up; First by

the administrative team, second by the school board and

he staff. A new teacher must pass all three soresnings before

being considered. For the ten month school yvaar, the salary is

Cenpard with the public school, the bensf

superior.  The teachers have input on isz

ample,

teachers vobed o

pEd al

of a pay raiss.




The administrative team submit & budget proposal o with
priorities listed, to the federal government for their funding
through the Bureauw of Indian Affairs The financial cost per
student is similar to the public system (approcimately $4, 000
(Canadian) per student). There is a fedesral youth program which
stretches the budget and gives training and work experience to
vaouth from around Canada. Currently there are five youth working
at the school financed by these grants. Canada Manpower training

is fundin

g a thrae year training program for teachers aidsy
funding 70% - 50U - 30% of salary over a thres vyaear pesriod. No
ofticial reports need to be filed with the federal government,

because the Alerander Band control the school®s finances.

Howesver, d reports, with pictures of progress, are sent to

the FProvincial government, which hasg provided grants to the

A major difference with the public school is seen in the

of money. Funding of prajects are started by
looking at needs of the student; evaluating how the new proposal
will effect the student’s self-image or aid in ths development of
the student’s potential. Allan Murray, the Director of Flanning
and Development, stated four criteria he uses in setting
financial priorities

1. Bystematic - Programs or materials phased in the logical
developmental stage.

2o DOrganismic - Deals with all cultural valuss.

G Statistical - In education today, problems exist, ha
tries to develop alternatives to work on problems.
Murry feaels an administrator is only as good as yvour
currrn% information and only as strong as youwr
willingness to share information.

By
ad al
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ONSENsus
to deal

= fAppeal
with the

not to develop festering woun
truths of the underlining prob!

Murray feels vou should spend the greatest amount of time

with the community in discussion of problems before acting; then

you do not have to redo this action later. His approach to the

centar’s organization

understands what vou are
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4.8 School-Community Relations
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Several news letters are sent out to the community, one to
the Reseveration at large which contains much more than school
news; it informs and unites the entire Reserve. The other is a
letter to surrounding schools, sharing new educational ressarch
information and reporting on thair progress using the newly
acopted Anisa model.

A varity of after school programs are offered in crafts i
sports.  This serves to increase the development of the affective

and psycho-moter potentialities of the students. It als

SETVEE

as supervised care until the parents return from work.

"]

3

i
.

The schoaol facility is used as a community center; mestin

waeddings and funerals. Im experiencing all aof the

udents learn that pain and suffering are par

functions, the

{
i

el
ey

life and something they must 1

wn to deal with effectively.

4.9 The Future

The accomplishments in the last two vears have been inmensa.
strangth and pride has returned to the Alexander Reserve, With
continued belief in their dreams, thersz are Migh hopes for the
futurea.

There is a five year plan for expansion of educational
Programs and ssrvices throughout the communitys dazigned Lo
continue learning and growing in a wholistic way. Since lsarning
bagins even before conception with the education of potential parents,
futwe developments include a pre-conception and pre-natal
education of parents, and an infant stimulation program (birth to

Ja - o pron pomy
three

« Currently there is a program for -5 vear olds,

i
=



igned to stimulate basic learning processes and to involva

- parants as bhe first educators of their own childran. Lairning
continues throughowt one’s life; the center plans to develop
support systems within the community, such as; parenting OO RES,
children summer camps, apprenticeship training programs and adult
aducaltion.

Their goal is to continue to believe in their dream; their

dream is that the children will discover the strength and vision

that will make it possible for them to determine their own
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ARRANGING THE ENVIRONMENT: Above; Artifacts emphasizing
a positive cultural heritage are displayed in the library.
Below; Students developed a science activity area.
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Blending the traditional
of the information age:

heritage with the high technology
Each class is equiped with computers

and cultural symbols. In the picture above; on the left wall

hangs The Medicine Wheel.
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5.0 FROSPECTS
9.1 Evaluations of the Center

According to its own stated purposa, the Alexander

Education Frogram is operating with great success It
is easy to see many outstanding examples incaorporating sach of

their originally stated goals, some of which have besn discussas

in the piror section of this paper. A brisf review of +he

1

i

moal

1. Develop
2o Davelop
. avalop
Develop

ol e

at evervything in the
J

vwhhing slss). as

given relevance in an

rohers, was applied at the Mipohta

Education

wive to mainta

the school e

recognizing that it is a part of 2 larger wholey; thz communi LEy.

the courntry and the world

L L A Y

thay

intain wholeness:
Lo Monday morning assemblies for the whole school.

aft mestings with the whole staff. Decisions are made
,fL\r consultation and the administrative team t
~each a unanimous decision.

-

-y

Se A teaching approach which recognizes the students

o=

&.‘«. ‘3 f:'l
whole; not belonging to an individual teacher. Sood

caft communication insures continuity in curriculum
vwehing.

Gé



4. Integration of various curriculums, by relating one
subject to another, relating one learning process to
various subjects, or integrating various processes and
subiects around one themsa.

S« Consideration of the child’s interaction with the total
environmenti classroom, home, and community.

&o FPromote cross-ability and cross-age interaction in
multilevel classrooms.

7. Strong community involvement in school paolicy formation.
8. Staff retreat prior to the school apening; increases

understanding of each other and promotes a more unified
warking raelationship.

the curriculum = the arts, religion,
valition and af ﬁCiL”“ Procsasses.

7. Development of spiritual and moral competence Lhrough
i
&£

10,  Education of the whole persong biological development
through nutrition and psychological de avelapment through
learning.

ch of the many different aspects of the thec oy and the

modal are closely followsd. The belief in the whaole parson, bohh

biological and psychological, guides the curriculum con
process, leading towards the actualization of the individual?®
potentials. This is accomplished through the developmsnt of

basic learning

onpetencies, symbolic competencies and the high

ocirder competenci ling the individuszl towards taking charge

S

o his own destiny.  The teaching s

in this process by
arranging tha environment in such a way &5 to maximize the
actualization process. Evaluation is based on the individual®e
ability and in the terms of the purpose of the activity besing
evaluated. The administrative team serves the school’s staff,
the students and the community, by managing the resowces for

today’s efficisnt operations and developing the plans for

-
o
ri
r‘i"
—
L'.L

tomorrow®s growth. This entire process is a locall

o



and community involved education process ko sti-engthen ths
Reserve’s cultural heritage and prepare the children for the

twantby-first century.

3.2 Conclusions Regarding the Center

This successfully working model of educational reform is the
focus of much attention from other Indian Reserves. O of

Ootober, 1984, only two yvears after starting the PEogram,  owvar

120 obther Bar had expressed a desire Lo ioplement a similar

The intere

program on bhede iz not culbtuwrally bound.

In the

first twon years Fave besn over 600 visito to

]

the Canter, it i different countries. For the

Bommunity Development Award,
ten differsnt aspect
irat screening (which

and the second

ion FProgram bthe most

ey 0 e | o sey paen sai e & - e Yoy Ju
which rnames the Kipoht

Danada.

othar schools, both on and

Fations. Tt would be sffective with any age
student. The reason being is that it {first locks at the maturify

level of the student and then develops a program which will fit

his needs at his current maturity level. The focus of affective
teachers is to raise the maturity of the student to a point that

the student can take effective charge of his own process of

becoming.



3.3 Evaluation of the Anisa Model

This paper is not an attempt to defend or prove the
correctness of this philosophy and theory over others, (other
studies have adequately accomplished this taﬁkl), but to examine
the elements of the most practical and comprehensible approach to
educational reform that my research has uncovered. The beauty of
the Anisa Model is that is can expand to include newly discovered
information and it give organization and unity to the

understanding of the whole proce

becoming - the

translating potentiality into actuality. This orderly process of

i

it

development is guided by an individual's sense of purposa: hi

"subjective aim".

During the course of my research, I tried to answser ths

question: What makes Anisa different from other educ

systems? [ discovered that there were mary swers. To
synthesize many answers into one broad generalizabicng

Model attempts to promote equalized educational opporh

practices which contribute to acheiving this aim are; first

diagnosing the needs of each child, arranging the environment to

provide those needed experiences and developing a prooram which

]

inzludes individualized instruction. Through this processs plus

)

taking into account the cultural and educational background of
the individual, the results insw-es the mamimum possible progress
of the student, which thus equalizes his potential for

Other important differences: a) the Anisa Model a zound




philosophical base, recognizing both actual angd non-a forms

of man®s reality, b} the model promote § IE

N

moral development,
gives a high priority to science and the arts, o) the esnvironment

agensrates

and avoids failuwre, @) the use of flexible
grouping and children teaching children, ) individual evaluation
mathods, g) recognizing the importance of the biological
integrity on the learning process, h) community involvemant, and
i) smphasize Dn.applyimg knowledge for the betterment of mankind.

Refering back to Whitehead s four criterion of excellsnce in

thinking: The Anizsa Model is loaid

statements were not found to be contradicting, on the Contrarys

it is a very unifying anpr to the education of multi-

stery over it's own environment. This is
thirough the ion and development of the

“ The model

ant psychological potentials

ned theories are introduced: ones which sontsin valuable

resouwrces in the undsrstanding of the development process. This

Flexibility will allow the model to becoms

model consists of areas that are extremely relevant to all of

life.

o

The efficiency and practicability of the model in

eetablishing additional working schools using the Anisa

&0



could benefit from additional clarification. As an example of a
compatible theory for the managem=nt of human resources; Faul

=
Hersey and Kenneth Blanchard®s Situational Leadaership model.

Further considerations of importance in ABSESS1NG management

techniques can be found in numerous business publications;

Spirit”, Feters & Waterman’s In Search of Excellence, Hickman %

Hilva’s Creating Excellsnce, Harold Green’s Managing, and helpful

tips in Mark McCormach®s, What They Don®d

7

=

each You at &

5.4 Conclusions — Future use for the Anisa Model

There is a limited amount of publications on the Anisa Model

=3~

available for further ressarch. Besides the axtremsly valuakhles

b B2

discussions with Dr. 5. Fattabi Raman, a member of the orig

team which des

=l oaped

and valuable classroom discussions at

Mational University, my primary sources of information were

sevaral books, a collection of articles by Dr. Jordan and his

sooiat

and the private publis g of doctoral dissertations,

conducted under the supsrvision of Dr. Jordan at University of

;f I I 4

Massachus

at b, Amhurst, (1974-80) .,

Further research conducted with the supress purpose of
perfecting or implementing ths Anisa model will reguire an
operating educational institution, on an experimental Eaaian The
first step towards achieving this goal is the development of a
sound marketing plan. This marketing manual would include the
philosophy and the theory of education which this new institution

will offer to the students, along with complaete descriptions of

o~
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GLOSSARY

The following definations have been extracted

from the writings
of Whitehesad and Anisa scholars.

Administration — To serve the entire orgamizatimn, ministar the
needs of the institution; serves through providing far
staff differentiation and integration; defines the nature

of management in terms of purposs consistent with the
philosophy; provides the means for institutional self-
el

- Lapacity to organize smotions and channel

tiem Fmr ef$ﬂct1VL growkh.

= ity - Development of the organism, nubtritiom
i primary slemnsnt.

Cognitive Capacity — Ability to think, to differ ia
integrate and gzr eralize patterns of thought;
to

’ -~}
Lo abs find relationships (both guan

gualit

the pulling togethe
Include

) ; devel opment buib des
mbm;ity to move beyond himself by the formulation of
ideals and the organization of behavior in accordance
with thoss ideals.

= The ability to know that we know. The vehicle of
nsolousnes

is symbolization; language is the
fundamental symbol system and is key to learning

comp shance.

ty = The ultimate characteristic of all beings and the
tundamental principles of t!c universe.

smaent about

Curriculum — The objectives of the formal educational sysham,
contains content and process goals; specifies the
substance of the former as the information culture has
accumulated organized in terms of the classification of
environments, including the symbol systems used to tanva}
that information, and the substance of the latter
formation of -internal structures on which Learning
compatencs depends,

-

('J‘



Development — The process of translating potentiality into

actuality.

Differsntiation — The ability to breal down anperience {(whathesr
internal or externall into separate contrastables
elensntes.

Edugation — Is the promotion of the actualization af human

potential at an optimum rate; encouwraging interest in
creativity and understanding.

Fairness — Justice on a personal level.

Faith - The capacity to approach an unknown such that the energy
we feel is converted to another form of enaergy known asg
CIOLT A,

First Principle

~ Sets forth the wltimate proposition heyvond
al in your

which you agres that nothing is more fundamenta
ot thought.

The
llzl i
s b

shored

el emants

& naEw way therehy

b

¢ bhoughts, new
i mar or may not b
form of new overt

behavior) .

bl to om

= To do everything po avimizs thea da“di?pmwnt
af the potential for others and to axpend no
limit others potential.

= creative advance into novel ty.

The ability to differentiate exparisnce by
brﬂal1mg ¢t down into contrastable a@lements, integrating
the elements in novel ways, and genaralize the noval
integrations to new situations. (now or in the Future)
Enowing how to lsarn.,

The right amount of challenge in a
experiences 1if too litbtle - borecomn,
= faillure

Y
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Paradigm - A general way of understanding how things work: a
philosophy. , :

philosophy and the anomalies (a new concept that cannot
be explained by the existing paradigm).

anvironment, through the five modes of the senses.

Fhilosophy - Allows for the creation of a coherent, logical,

necessary, and adequate system of ideas; a structuring
of beliefas. A way in which every =lement of owur
axperiance can be interpreted and understood.

- An unexpressed patterned use of energy and abilitv.
i and psychological.

a potentiality. ¢

T
wpression of values.

L -~ The key factor is
are pasycho-mnotor,
verl ition.

city — Conscious ability
Lar movemsntsy; the capa

organize the hody par in rela
i

directions from the internal source.

evarything that is subject to the 1ay

and radiation. (The two forces of the Uniwve:
NMon- are things such as ideas, purposs,

goals, potential of anything.

albbout an

reality thai
puwrpose or intention.
apacity.

Relates to

wvolitional
ability — Ability of the teacher to connect with the
immanence and transcendence or potentiality of the child.
o connecht = teachability
Do not connect = unteachability

- The arrangement of environmernts and guiding students’
interactions with those environments in a way that
marximizes pobtential.

&S

i

Theary - A belief, policy, or statement of procedurs proposad
the basis for the action. Can openly state testable
outcome, providing accountability of our beliefs.
Theory is gained from a philaosophy.

o
i



— The capacity of a human bsing to entertain

of eneragy.

Yector Guality — The quality of life resulting from an ideal
Without ideals we try to avoid pain or seek pleasuwre

Valitional Capacity - The capscity of the organism to plan, to
intend, to organize energy to complete the task. How to
use knowledge , know the consequence of ow- actions.

Lk
L il
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YOUNG CHILDREN, Vol. XXVIII, NO 5, June, 1973, pp. 307

The Child:

The Anisa Process and Content Curriculum
Summary Table

actualizes assimilating thereby forming |on which these
these as he interacts these bodies of these values higher-order
+ potentialities with these information utilizing these (content fused competencies
(process) » environments, (content), symbol systems, | with process), are based.
Psycho-motor Physical Physical and Math Material Technological
. biological
Perceptual sciences, and
technology
Cognitive - : =
Human Social Sciences, Language (s) Social Moral
Affective hiS[OI’}', human
3 relations,
Vilitional communications,
law, human rights
Unknowns Philosophy, The Arts (as Religious Spiritual
religion, expressions
aesthetics, of ideals or
humanities, and | structuring of
the unknown)
Self All of the above All of the above | Personal Personal ef-

as they relate to
Self (which is
important for
physical,
psycho-social and
spiritual health

applied to the
Self

identity or
character (all
of the above
combined into
the Self)

fectance (all
of the above
combines into
this aspect of
the Self)




.

| AFFECTIVE |

PSYCHO-MOTOR | PERCEPTUAL | COGNITIVE VOLITIONAL
I I | I
EXAMPIES OF PRCOCESSES UNDERLYING LEARNING COMPETENCE IN EACH AREA
Balance/ | vision |CGbject JInhibitin [Attentiaon
Posture | figure/ground | Permanence |rage/hate |Goal Setting
laterality | color |Classification |destructive Iwill
verticality | hue |Seriation |impulses |Effecting
directonalityl intensity |Causality | Coping |Closure
Manipulation | brightness |Numbers |Ionliness | Purpose
extension |Andition |Relations | sadness |
" (reaching) |Qlfaction | Deduction |rejection |
grasping |Gustation |Induction |Managing l
flexion |[Vestibular I |anxiety |
handling | Senses | |anger |
releasing | | |Facilitating |
receipt/ |Cutanecus | | Soy |
propulsion | Senses | |hope |
locamotion | [ Igladness |
| | |1love |
COGNITIVE AREA
Specifications
Abstraction BEquivalence Negation
Analogy Experimenting Number Relations
Analysis Extrapolation Cbject Permanence
Associativity Generalizing Prediction
Assymmetry Hypothesizing Reciprocity
Attribute Identity Reversibility
Identification Implication Seriation
Causality Inclusion Space/Time/Velocity
Classification Induction Relationships
Closure Inference Structuring
Combination Interpolation Symmetry
Conjunction Interpretation Synthesis
Correlation Inversion Transitivity
Deduction Metaphor
Disjunction Measurement



Grades 5/6/7

Kipchtakaw Education Centre e
P.C. Box 1440 ‘
Morinville, Alberta

TOG 1PO

November 2, 1984

Dear Sirs:

We are a grades 5/6/7 class of students at Kipohtakaw Education
Centre on the Alexander Reserve in Alberta. We use the Ginn 720
series of readers in our school and find most of the stories to
be interesting. However, we have a concern about your stories
that deal with modern day Indian people.

In the readers that we are using, Mountains are for Climbing and
Measure Me, Sky, we have found that all of the Indian children
are poor and that almost all of them have cnly one parent or no
parents. For example, in "Wild Bird", the boy lives in a one-
rocm apartment in a polluted city with his grandfather and is
extremely poor. In "Bitter is the Hawk's Fath", we find that
Sam Joe is another wvery poor Indian boy whose mother works at
the local hotel. 1In "A Very Small Rebellion", again we sce
three Indian children who are pcverty-stricken and living in
shacks.

These days, there are more and more Indians who have good jobs,
good educations and happy families. We recommend that you choose
stories that give a mcre balanced picture of Indians today.

Thank you for your time and consideration.

Sincerely yours,

The Grades 5/6/7 Students of Kipohtakaw Education Centre
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For a complete listing of titles; see the bibliography. under the
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1.0 Introduction

1. Raman, 8. Fattabi, "Role of NMutrition In the Actualizationof
the Fotentialities of the Child: An Aniza Perspective",

Center for the Study of Human Fotential, University
Massachusetts, Amherst, mimeo, 1972.
2. Deway, John, "The MNeed for a Fhilosophy o
New Era, Nov. 1934, Reprinted in 1940
Y. New York: Futnams % Sons, p. 289.
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11. Whitehead, (1938), p. 87.
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While Hume's problem of induction is insolvable, none the
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5.0 Frospects

1. For further study, see doctoral dissertations by Lincoln,
(1978) or Bondra, (1280).

~y

2. Blanchard & Hersey, (1972).

-

Ge Reter to Bibliography under thoss names.
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